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Using This Book

In developing this book, we have used the CAP model as a structural 

guideline to streamline your efforts to differentiate instruction. We hope 

the lessons will serve as tools to empower you to become more familiar and 

comfortable with implementing tiered activities.

Here is how we suggest you use this book:

Each lesson begins with content that is consistent for all students, in the 

form of a short reading passage. We have selected topics and genres that 

support the goals and tasks described on the teacher page. In previewing, 

reading, and discussing the reading passage with the whole class, you guide 

students to clarify objectives and expectations.

Our approach is to have students complete one of the three leveled activity 

sheets developed for that reading passage. Each level is identified throughout 

the book by its own recurring icon.

	  Tier 1 is best used with struggling learners.

	  �Tier 2 is intended for use with students who are 

performing on level. 

	  Tier 3 is designed to challenge more advanced students.

As students work through the activity sheets individually, in pairs, or 

in small groups, they interact with the passage, applying skills, developing 

strategies, and sharpening their techniques for completing the tasks. The 

accompanying teacher page offers ideas to guide you as you prepare the 

lesson. It suggests how to encourage and support students in each tier. Each 

activity sheet also presents Word Work, a word-study activity designed to help 

students attend to word parts, word patterns, and grammatical structure as 

they read.

The product for each lesson is a blend of the written responses to questions, 

the Word Work tasks, and the response to a multiple-choice item about the 

passage. It might also include one or more of the reading response activities 

at the back of the book, as well as students’ participation in discussion and 

their reflections on their work. We hope that the selections themselves inspire 

you to add your own ideas so that you can further engage your students as 

they extend their learning.
Keep in mind that the key to successful differentiated instruction is to know 

your students.

❖❖ Observe early and often to determine how to differentiate, and 

whether the approaches you’ve presented are working.
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Name  Date 
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Read and Understand   Read the passage. Then answer the questions. 

1. In your own words, state the main idea of this e-mail. 

2. What is Freddy’s role in the project? 

3. What benefi ts might dog owners get? 

4. What details support the idea that city leaders agreed with Dr. Chen? 

5. Which word from the selection might describe dogs that romp? 

Word Work: Hyphenated Words  

A hyphen (–) can connect two words to form a new word. Hyphenated words are 
often used to describe. Using four hyphenated words from the e-mail, complete the table.

Hyphenated Word Meaning

 Freddy’s E-Mail: Activity Sheet

Check  Circle the best choice.

How did Freddy’s teacher bring math into the fi eld trip?

A. Students weighed the wood chips. 

B. Students counted the money that was donated.

C.  Students practiced number facts as they worked.

D.  Students measured and estimated the perimeter of the dog run.

14

Teaching
 Freddy’s E-Mail

Students read an e-mail written from an older brother to 
a younger brother; they identify main ideas and make inferences.

Tasks   Tier 1

Below Level

 Tier 2

On Level

 Tier 3

Above Level

Identify main idea and details X X X

Develop vocabulary X X X

Make inferences X X

Use multiple-meaning words X X

Understand hyphenated words X

Getting Started
See the tips below for introducing the lesson. Make copies of the passage (page 15) and the appropriate leveled-
activity sheet for each group of learners (pages 16–18). Access prior knowledge and build background on these 
topics from the passage: fi eld trips, e-mail structure, and community service.

Skill: 
Identifying main idea 
and details

Making inferences

• Identify Main Idea: Have 
students briefl y summarize 
Freddy’s experience. Then 
answer Item 1 together, 
with students suggesting 
alternate subject lines. 

• Develop Vocabulary: 
Direct students to the fi rst 
paragraph of the e-mail to 
fi nd the target word they use 
in item 2.

• Find Supporting Details: 
Suggest that partners 
reread parts of the e-mail to 
each other to help answer 
items 3-4.

• Word Work: Model using 
context clues to pick the 
applicable meaning for the 
given usage of a multiple-
meaning word. Brainstorm 
with students to list other 
multiple-meaning words 
they frequently encounter.

• Make Inferences: Review inferring 
as making “educated guesses” by 
“reading between the lines.” Suggest 
that students imagine themselves as 
the “I” (Freddy) and have them to infer 
how Freddy and Squirt are related, 
noting textual clues that support their 
ideas. Then have them answer items 1 
and 2.

• Develop Vocabulary: Direct students 
to paragraph 3 of the e-mail to locate 
the target synonym in item 3.

• Identify Main Idea: For items 4 and 
5, have students express the main 
idea of each paragraph, as well as 
the main idea of the entire e-mail. Ask 
them to identify supporting details, and 
to distinguish key details from extra 
information.

• Word Work: Model using context 
clues to pick the applicable meaning 
for each multiple-meaning word. 
Brainstorm with students to list 
other multiple-meaning words they 
frequently encounter.

• Identify Main Idea/Make 
Inferences: Review the 
fi rst two bulleted tips for 
on-level learners. Then have 
students answer items 1–3.

• Develop Vocabulary: 
Direct students to paragraph 
3 of the e-mail to locate the 
target synonym in item 5. 
Challenge students to infer 
how the dog run’s storage 
sheds might be used.

• Word Work: Review that 
hyphenated words act 
together to express a single 
thought. Point out that the 
hyphenated words in this 
passage appear before 
the words they describe. 
Provide other examples 
students can examine, 
including numbers written 
in word form (i.e., fi fty-two, 
one-third).

  Tier 1   Tier 2   Tier 3

Teacher Page
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(continued)

Name  Date 

Freddy’s E-Mail: 
Reading Passage

Skill: 
Identifying main 
idea and details

Making inferences

New

To:

From:

Date:

Subject:

Reply Forward DeleteSend/Receive

Hi, Squirt!

What a great fi eld trip—and with overnights, too! Our class is doing a community 
service project. We’re helping to turn a vacant lot into a dog run. I bet you don’t even 
know what a dog run is. It’s a fenced-in area where dogs play off-leash—like a doggy 
playground.

Dr. Chen, a local vet, came up with the idea. She believes that city dogs need to be able 
to run free in a safe space. I guess that dog owners and city leaders agreed with her.

The project has been going on for weeks. Many people and groups are helping. A fence 
company donated and installed a chain-link fence to enclose the space. It has a two-
gate entrance that helps keep frisky dogs from escaping as people come and go. My 
teacher had us fi nd the perimeter of the dog run. We measured the length of the sides 
with dog leashes!

Last night, a lumber yard delivered a giant load of wood chips. It was our class’s job 
to turn them into a natural “carpet” for the dogs. First, we raked the ground clean 
and smooth. Then we spread out the wood chips evenly everywhere. It was hard, 
sweaty labor. Snacks and a lunch break really kept us going. So did the loud music the 
plumbing crew blasted as they installed the water pipes.

Tomorrow, after breakfast, my team will sand wooden benches. Another team will 
paint storage sheds. A third team will install hooks where owners can hang dog leashes. 
After all that hard work, we’ll have a cook out to celebrate our teamwork and the 
fi nished dog run.

I’m not sure when the dog run offi cially opens. But when it does, let’s bring Sparky. 
Our pooch will love digging and racing around with his dog buddies.

See you Friday night. Say hi to Mom and Dad. They knew that I thought this was going 
to be a stupid trip. But tell them I’ve changed my mind. It’s actually fun to get dirty 
AND make a difference. And get some time away from you, Squirt!

Love,
Freddy

jbrow2002@mail.usa

fbrow1996@mail.usa

April 23, 2010

Field trip update

Data Page

Name  Date 
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Read and Understand   Read the passage. Then answer the questions. 

1. How is an e-mail’s subject line like a main idea? 

2. What describing word in Paragraph 1 means empty or unused? 

3. What was Dr. Chen’s part in this project? 

4. What details show how people are helping to build the dog run? Put a star beside 
the details.

5. What is the main idea of Paragraph 4? 

Word Work: Multiple-Meaning Words  

Use clues from the passage and your own word-knowledge to fi ll in the chart.

Word Meaning in This 
Passage Other Meanings

trip journey, outing

space

fence

Check  Circle the best choice.

How will Freddy’s class celebrate doing their part of the project? 

A. with a cookout C.  with a fi eld trip to Dr. Chen’s offi ce

B. by adopting a class pet D.  by planning a dog show in the new dog run

  Freddy’s E-Mail: Activity Sheet

Tier 1 Page

Name  Date 
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Read and Understand   Read the passage. Then answer the questions. 

1. How are Freddy and Squirt related? 

Put a star next to the clues that help you know. 

2. What could Freddy’s reason for writing be?  

3. Which word is a synonym for gave for free? 

4. What is the main idea of paragraph 5? 

5. What other subject line might fi t this e-mail? 

Word Work: Multiple-Meaning Words  

Use clues from the passage and your own word-knowledge to fi ll in the chart.

Check  Circle the best choice.

How did Freddy’s teacher bring math into the fi eld trip?

A. Students weighed the wood chips.

B. Students counted the money that was donated.

C.  Students practiced number facts as they worked.

D.  Students measured and estimated the perimeter of the dog run.

Word Meaning in This Passage Other Meanings

trip journey, outing

 Freddy’s E-Mail: Activity Sheet

Tier 2 Page

Tier 3 Page

Each Lesson 
Includes:
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❖❖ Be flexible! Adjust and adapt grouping, pacing, modalities, and support 

as needed.

❖❖ Encourage and model active reading. Suggest that students jot down ideas 

on sticky notes, circle or underline hard words, sketch scenes for clarity 

and visualization, or take margin notes. To support struggling readers, 

echo-read some passages, or record the passages so they can listen and 

follow along in the text. Model techniques to unlock new vocabulary.

❖❖ Mix and match tasks, presentations, or activities within tiers to better fit 

your students’ abilities and interests.

❖❖ Help students make good choices that can propel their learning. 

For example, suggest that struggling writers use graphic organizers, 

highlighter pens, or peer-partner chats. Advanced learners might debate 

solutions, research additional data, or pursue tangential ideas.

❖❖ Expect students to demonstrate learning at their own level. Ideally, 

differentiated instruction should provide ample challenge to stimulate 

students to work and succeed, but not so much as to cause them stress 

or lead them to a point of frustration.

❖❖ Provide feedback as often as possible while students work; invite them to 

express their thinking or explain their solution strategies.

❖❖ Encourage self-assessment to empower students to identify their own 

strengths and weaknesses. This can lead students to deeper ownership 

of their responsibilities as learners.

Reading Standards Correlation Grid

Although there are varied standards to guide reading comprehension 

instruction, we present here a streamlined version to identify which major 

skills have been addressed in each lesson. The lessons align with  

the Standards for the English Language Arts created by the International 

Reading Association and the National Council of Teacher of English  

(see www.reading.org), with focus on the following: 

❖❖ Students read a wide range of print and nonprint texts to build 

an understanding of texts, of themselves, and of the cultures of 

the United States and the world; to acquire new information; to 

respond to the needs and demands of society and the workplace; 

and for personal fulfillment. Among these texts are fiction and 

nonfiction, classic, and contemporary works. 

Sources:
Gregory, G. H. & 

Chapman, C. (2002). 

Differentiated instructional 

strategies: One size doesn’t 

fit all. Thousand Oaks, 

CA: Corwin Press. 

Hall, T. (2002). 

Differentiated instruction. 

Wakefield, MA: 

National Center on 

Accessing the General 

Curriculum. Retrieved 

from http://www.cast.org/

publications/ncac/ncac_

diffinstruc.html 

Heacox, D. (2002). 

Differentiating instruction 

in the regular classroom: 

How to reach and teach 

all learners, grades 3–12. 

Minneapolis, MN: Free 

Spirit Publications.

Tomlinson, C. A. & 

McTighe, J. (2006). 

Integrating differentiated 

instruction & understanding 

by design. Alexandria, 

VA: Association for 

Supervision and 

Curriculum Development.
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8

Skills: 
•	Setting a purpose for  

reading nonfiction

•	Recognizing cause and  
effect

•	Drawing conclusions

Teaching How to Train a 
Puppy Not to Jump
Students read a set of instructions for training a puppy.

Tasks   Tier 1

Below Level

 Tier 2

On Level

 Tier 3

Above Level

Set a purpose for reading nonfiction X X X

Use text features (bulleted and numbered lists) X X X

Recognize cause and effect X X X

Draw conclusions X

Recognize words that contain silent letters X

Use synonyms X X

Getting Started
See the tips below for introducing the lesson. Make copies of the reading passage (pages 9–10) and the 
appropriate leveled activity sheet for each group of learners (pages 11–13).

Access prior knowledge by discussing what students know about caring for and training pets. Remind 
students of cause-and-effect relationships that appear in the text. Also talk about how bulleted and 
numbered lists can help readers understand a how-to article.

•	 Purpose for Reading/Use 
Text Features: Have students 
use the title to predict what the 
passage will be about. Then 
answer items 1–3 together.

•	 Cause and Effect Discuss that 
each step is meant to change 
the dog’s behavior. Talk about 
items 4 and 5, focusing on the 
cause and effect in each.

•	 Word Work: Silent letters 
can be challenging for English 
language learners. Model 
correct pronunciations to help 
students recognize the silent 
letters. Provide additional 
examples.

•	 Purpose for Reading/Use 
Text Features: Talk about 
ways to guide reading, such as 
using a title to predict content. 
Answer item 1 together.

•	 Cause and Effect: Discuss 
items 2 and 3, focusing on the 
cause-and-effect relationships.

•	 Word Work: Discuss that 
synonyms have nearly the same 
meaning. Guide students to 
choose synonyms that best 
match the word’s meaning as it 
appears in context in the text.

•	 Purpose for Reading/Use 
Text Features: Have students 
identify the helpful text features 
in the article. Talk about why 
numbering training steps is 
more useful than bulleting them.

•	 Cause and Effect: Discuss 
item 3, focusing on the cause-
and-effect relationships of each 
action.

•	 Draw Conclusions: Have 
students share their answers 
to item 4. Discuss that different 
dog trainers may draw different 
conclusions about the causes 
of dog behaviors.

•	 Word Work: Invite small groups 
to brainstorm other synonyms 
for each given word.

  Tier 1   Tier 2   Tier 3
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Name 	 Date Skills: 
•	Setting a purpose for  

reading nonfiction

•	Recognizing cause and  
effect

•	Drawing conclusions
How to Train a Puppy  
Not to Jump: Reading Passage

Most dog owners agree that it’s not wise to allow their dogs to jump on people 
and things. A friendly puppy that jumps can cause trouble without meaning 

any harm. It can hurt someone or leave unwanted scratches on something. A 
puppy’s claws can rip clothing and muddy paws can leave dirty prints. A jumping 
puppy can also frighten a small child. The puppy might even knock the child 
down, leading to an injury. This is not how you want your dog to behave!

Puppies want to be with people. If you remove the puppy immediately when he 
does something wrong, he’ll soon get the message. He’ll stop jumping! Here is one 
way to teach a puppy not to jump up. Use these tips for training.

What You’ll Need

44 your puppy

44 a collar and leash

44 a calm person to act as a guest

44 a room with a door
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Follow these steps when your puppy jumps on your guest:

1.	 Calmly and quietly take the puppy on leash to another room. Do not yell or 
hit. Don’t jerk the leash.

2.	 Stay there with the pup. Wait for 5 seconds in silence. Then bring the dog 
back near the guest.

3.	 If your pup jumps again, take it right back to the other room on a leash. 
Wait 5 seconds before bringing it back near your guest.

4.	 If your pup jumps a third time, lead it to the other room once more. Now 
leave it there alone for 10 seconds. Think of this as a puppy “time out.”

5.	 Go back for your puppy. Bring it to your guest. Repeat as needed until your 
dog doesn’t jump. 

How to Train a Puppy Not to Jump
(continued)

How your guests can help:

A. 	� Ask your guests to knock 
before entering.

B. 	� Tell guests not to push your dog off 
when he jumps on them. That’s because 
pushing means, “What fun! Let’s do it 
again!” in dog language. Instead, tell 
your guest to simply turn away from 
the dog. To a dog, this means, “Stop.  
I don’t want to play with you now.”
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Read and Understand   Read the passage. Then answer the questions. 

1.	 Read the title and the first paragraph. What problem will this article help you solve? 

	

2.	Why are the training steps numbered?  

3.	Which steps tell you what to do when the puppy jumps on a person the first time?

	

4.	Suppose you push away your jumping puppy. What does the puppy think you mean?

	

	

Word Work: Silent Letters  

The words frighten, knock, guest, calmly and wrong are in the how-to article. 
Each word has one or two silent letters.

frighten knock calmly guest wrong

Read aloud each word. Circle the words with silent letters. Underline all silent letters.

light path ghost know

very knit talk scene

dish sign fresh thumb

two guard ring island

Check  Circle the best choice.

What can your guests do to help train your puppy not to jump up?

A.	 Gently push the puppy away.	 C.  Turn away from the puppy.

B.	 Leave the room.	 D.  Say, “Time out!”

 �How to Train a Puppy 
Not to Jump: Activity Sheet
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 �How to Train a Puppy 
Not to Jump: Activity Sheet

Read and Understand   Read the passage. Then answer the questions.  

1.	 What do you want to find out by reading this piece? 

	

2.	Read the bulleted list that shows what you need to train a puppy. Why do you think

	 the guest needs to be calm? 

	

3.	Why are the training steps numbered? 

4.	What words are most important to follow in section B? 

Word Work: Synonyms  

Synonyms are words that have the 
same or similar meanings. Each 
word in the left column appears 
in the how-to article. Find the 
word in the article. Then write a 
synonym for it.

Check  Circle the best choice.

What is different about the puppy’s training the third time it jumps?

A.	 The pup is not removed to another room.

B.	 The pup stays alone in the other room and for twice as long.

C.	The pup goes into the other room, but off-leash this time.

D.	The pup stops jumping after it.

Word From Passage Synonym

wise

frighten

guest

hit

simply
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 �How to Train a Puppy 
Not to Jump: Activity Sheet

Read and Understand   Read the passage. Then answer the questions.

1.	 What do you expect to learn by reading this piece? 

	

2.	How does the author use text features to explain the training? 

	

3.	What effect does pushing the puppy off cause? Explain. 

	

4.	How often should you remove a dog from a room when it misbehaves? 

Word Work: Synonyms  

Synonyms are words that have the 
same or similar meanings. Words 
in the left column are from the 
how-to article. The right column 
has synonyms for each word. 
Complete the table.

Check  Circle the best choice.

What is different about the puppy’s training the third time it jumps?

A.	 The pup is removed to another room.

B.	 The pup stays alone in the other room and for twice as long.

C.	The pup goes into the other room off-leash.

D.	The pup stops jumping after it.
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